
3 Making Choices About What to Leave Out

In many ways this is the key issue for all educators  
involved in building a curriculum. There is always  
more material than there is time, and the key struggle  
is deciding what is more important, more relevant, or 
more significant. And the answer of what to leave  
out depends, of course, on many factors, including  
the target audience, the goals of the project as a 
whole and how the curriculum will be measured. 

All the Project InCiTE Fellows grappled with this issue 
and, in the end, all of them made their decisions about 
what to leave out on pedagogic grounds, rather than 
on the basis of the content itself. If all content was 
good, or at least equally significant in many ways, 
they turned to other criteria as a way to filter and 
make difficult decisions. They all found different 
ways to make these decisions, and we hope that 
their learnings are also relevant to others involved 
in this process: 

Focus on the Learner

One Fellow used her potential students as key 
elements in her decision about what to leave out 
of her curriculum. She decided that, ultimately, 
the pedagogy would be successful if it was guid-
ed by personalizing the learning experience and 
making it as accessible as possible, even though 
it was explicitly designed to expose learners to 
complexities of Israeli society and therefore  
required some background explanation in 
order to understand the topic, making it less 
accessible by definition.

In terms of lessons learned about this type 
of curriculum planning in an informal edu-
cational setting, the Fellow believes that 
knowledge of what is accessible to students 
should come from conversations the planner 
has with them, specifically trying to under-
stand what their learners already know, and 
particularly, what issues are engaging them 
generally in their lives.  
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Informal education is particularly challenged 
with what content to leave out. To make this  
decision effectively, consider pedagogy before 
content. Achieve this through focusing on  
1) each learner, 2) enduring understandings,  
and 3) outreach. 

ONE OF THE KEY elements in the work of many Project InCiTE  
Fellows (http://www.projectincite.blogspot.com) has been to create  
a new curriculum that fits their educational goals about Israel and their 
target audience. This has raised numerous issues regarding content  
selection, curricular structure, and educational planning. In this cluster, 
the Project InCiTE Fellows reflected on their own processes in this arena 
and the ways in which they built and continue to build interesting and 
robust Israel curricula for their students.

Although the Fellows in this cluster shared an interest in curriculum  
planning, their projects all focused on different populations, and took 
place in varying educational settings. They were also at very different 
stages of project implementation. As a result we saw a great deal of  
interesting difference between them, as well as significant common 
learnings that they have shared with one another.C
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Focus on Enduring Understandings

One Fellow turned to the broader literature of 
curriculum planning to help her with her difficult 
content decisions. Unfamiliar at first with the 
experience of other practitioners and researchers 
who had grappled with these same questions, 
she was able to turn to the methodology known 
as “Understanding by Design” (http://grant 
wiggins.org), which posits that curricular plan-
ning should start by identifying the end goals 
of the learning process and work backwards 
towards the concrete decisions of what content  
to include and what to leave out. Using this meth-
odological framework, the Fellow focused on  
“Enduring Understandings“ (http://www6.grafton.
k12.wi.us/district/eclipse/essentialquestions/
enduring.html), which are the outcomes of the 
learning process in any given content area.  
She found that by defining the “Enduring  
Understandings” that she wanted her students  
to achieve, she was able to make more thought-
ful choices about what con-
tent to include. 

We would assume that most 
young and inexperienced 
curriculum planners, and 
particularly those in informal 
settings, rather than schools, 
tend to jump into writing a 
curriculum “by the seat of their pants.” They are 
less likely to be familiar with methodologies that 
can help them, and we saw in this particular case 
how helpful it was for this Fellow to find support 
and guidance in a proven methodology.

Focus on Outreach

It is typical of informal educational settings  
that a group of learners is not closed or fixed. 
Participants join and leave from one meeting 
to the next, and participation one week is no 
guarantee of participation the following week. 
For curriculum planning, then, this is a signifi-

cant challenge since it requires the educator to use each 
learning opportunity as outreach so that the learners will 
return and, if possible, bring their friends the next time.

This is a common difficulty for informal educators,  
but it is not dealt with in any significant way in the  
literature of curriculum planning because most of  
that literature comes out of schools where this is not  
an issue. As a result, we saw that for one Fellow in  
particular, his challenges, and any potential solutions 
and learnings, have particular resonance for the field 
of Israel education and informal education as a whole.

Overall, this Fellow’s solution to this issue was to 
focus on a variety of pedagogic techniques and to 
ensure that the content was personally engaging  
and highly relevant to the learners.

Reflection on Process

Considering that all these Fellows were dealing  
with the same subject matter, which is Israel, one 
might have assumed the need to discuss more 

about the content they were choosing. For 
this particular cluster of Fellows, their thinking 
about the content of Israel education was not 
something they could reasonably discuss in 
this framework. They recognized their different 
starting points (settings, personal background, 
and approaches to education) and felt more 
comfortable talking about process instead of 
probing together the big questions about  
why Israel education and what content best 
meets those goals. This would be a useful  
process as a next step in deepening their  
work in Israel education. 
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Knowledge of what is accessible to students should come from conversations the  
planner has with them, specifically trying to understand what their learners already  
know, and particularly, what issues are engaging them generally in their lives.  


